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Introduction 
 
‘This is development, this is my life’ is a Key Stage 3 Geography Scheme of Work. The starting point for all the lessons are diaries written by young people of 
Asesewa, a rural town in Eastern Ghana. The issues highlighted by the young people bring to life the statistics and indicators commonly used to signify and 
measure ‘development’. ‘This is development, this is my life’ gives young people of the UK the opportunity to discover just what development is, in a local 
context with national and international implications. There is a Sustainable Development section that could be used in isolation, as a starting point for this unit 
or as part of a Citizenship unit.    
 
The scheme has 9 lessons to cover half a terms work. It has been written to allow some lessons to evolve beyond the allotted time but still fitting with the usual 
12 hour timeframe. 
 
Ghana is the focus of this particularly scheme but the diaries of the young people are the significant part. If your school has a link with a school in a different 
developing country, then hopefully this is a way of mainstreaming the link but with a different country focus. Many of the statistics and facts come from State 
of the World’s Children published annually by UNICEF.  
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Overview Lessons 1 – 9 
 
 Learning objective  Learning Outcome 

Pupils will be able to 
Outline of Main Activity 

Lesson 1 To use an atlas to locate places studies. 
To find out what the pupils already know 
about Ghana and to establish a starting 
standard. 
To use secondary sources including 
photographs 
To introduce the topic using atlas skills already 
acquired. 
To consolidate understanding of geographical 
vocabulary 

- generate their own appropriate 
questions of geographical enquiry. 
 
 

Discussion of our perception and attitudes 
towards Africa and the UK. 

Lesson 2 To describe and explain the physical and 
human features that give rise to the distinctive 
character of places. 
Identify geographical questions and issues. 
To use secondary sources of evidence 
including photographs  
To think critically about the concept of 
development. 
To think critically about the concept of 
development. 
To use alternative information sources. 
To investigate the similarities and differences 
between localities using alternative 
information sources.  

- analyse photographs of contrasting 
localities to identify similarities and 
differences in the quality of life of 
residents. 
- generate their own appropriate 
geographical enquiry questions 

Looking at images of Ghana to see what they 
tell us about different aspects of life in Ghana. 

Lesson 3 To appreciate how people’s values and 
attitudes, including their own, affect 
contemporary social, economic and political 
issues and to clarify and develop their own 
values and attitudes about such issues. 
To use secondary sources of evidence 
including photographs 
To use extended geographical vocabulary. 
To investigate the similarities and differences 
between   localities using alternative 
information sources. 

- explain why it is difficult to agree a 
definition of ‘development’ in a 
geographical context. 
- generate their own appropriate 
questions of geographical enquiry. 

Identify various definitions of development 
begin to realise different definitions used by 
different groups. Investigate the similarities 
and differences between localities using 
different information sources. 



Lesson 4 To appreciate how places are linked. 
To think critically about the concept of 
development. 
To select and use secondary sources of 
information. 
Using different types of texts to extract 
information 
Identify different aspects of life in Ghana using 
a variety of data. 

- question and challenge some commonly 
held views about development. 
- suggest relevant geographical questions 
for investigation of development issues 

Continue to brainstorm definition of 
development. Does the definition fit with own 
lives in UK? Should it?  
 
Prepare presentation / poster of the groups 
view on development giving reasons for 
inequalities using variety of secondary 
sources. 
 

Lesson 5 To identify paths and differences in 
development within countries through the use 
and analysis of a series of indicators. 

 To think critically about the concept of    
development 
 To use an extended geographical vocabulary 
 

- explain how development occurs at 
different scales and in all localities. 
- identify, describe and attempt to explain 
patterns of development statistics into 
maps and diagrams  
- evaluate usefulness of indicators and 
terms used 
 

Discuss statistics from UK and Ghana to 
discover what questions can be answered by 
statistics and what questions need to be 
answered by people of each country. 

Lesson 6 To consider the effects of differences in 
development on the quality of life of different 
groups of people. 
 

-  describe and explain how countries are 
linked in a global context. 
- explain how development occurs at 
different scales and in all localities 

Compare services provided by the UK 
government to those in Ghana, looking at 
impact on adult literacy. 

Lesson 7 To consider the effects of development on the 
quality of life of different groups of people 
within a country and in different countries. 
 

- describe and explain what development 
might mean to different groups of people 
within a country and for producers and 
consumers in countries at different states 
of development. 

Compare the contribution of Ghanaian 
children to their family’s and Ghana’s 
economy and their own standard of living and 
consider if we are as much better off than 
Ghanaians as the statistics suggest. 

Lesson 8 To consider the factors / processes including 
interdependence of countries that define 
countries and that influence development or 
lack of development. 
To appreciate how places are linked 

-  suggest reasons for differences in 
development at different scales and in 
different contexts 

Look at extent to which per capita income 
reflects the standard of living for most people 
in Ghana and the UK. 

Lesson 9 
 
 
 
 

To explore the idea of sustainable development 
and recognise its implications for people, places 
and environments and for their own lives 
 

- reflect upon how their actions might help 
of hinder development in other countries 
-  select and justify possible actions to 
reduce inequalities on s global scale and 
present them clearly in speaking and 
writing 
 

Discuss the statement ‘Sustainable 
development is about improving people’s 
lives.’ 
3 small group activities all leading to 
identification of ‘action’ to be presented to the 
group as a poster and justified as a ’call to 
action’ or talk to draw attention to issues  



Lesson 1 
Resources Outline of Africa and UK 
UK and Africa statements  
UK Photographs (either own image bank or from downloadable bank) 
True or False quiz 

Learning 
Objectives 

Starter 
 

15 mins 

Main Activity 
 

45 mins 

Plenary 
 
15 mins 

Learning 
Outcomes 

Extension 
activities 

Assessment, 
homework 

To 
consolidate 
understanding 
of 
geographical 
vocabulary 
 
To use an 
atlas to 
locate places 
studied 
 
To use 
secondary 
sources 
including 
photographs 
To introduce 
the topic 
using atlas 
skills already 
acquired. 
 
To find out 
what the 
pupils 
already 
know about 
Ghana and 
to establish a 
starting 
standard. 

Individually 
or in pairs 
use atlas to 
complete 
map.  
 

i) What do we already know about Africa? Use words, 
statements, ideas. Fill in countries, cities you know. 10 
mins    
 
ii) Discuss what we think about Africa, emphasise need 
to think about attitudes and facts, use words, 
statements, ideas.  
Where do we get these attitudes and facts from? Is this 
reliable information or reliable perception? 15 mins   

Or 
 

i) What do we already know about the UK? Use words, 
statements, ideas. Fill in countries, cities you know. 10 
mins    
 
ii) Discuss what we think about the UK, emphasise need 
to think about attitudes and facts, use words, 
statements, ideas.  
Where do we get these attitudes and facts from? Is this 
reliable information or reliable perception? 15 mins   

 
 
iii) What do we know already about Ghana, what do we 
want to find out and how can we do it? Brainstorm. 15 
mins 
 
iv) True or False questions to find out prior knowledge 
and current attitudes 5 min 
 
 
Begin to create display on maps of questions, attitudes 
either as class or individually. 

Describe UK 
photographs 
exactly what 
can be seen 
in the UK 
photographs. 
Is this a fair 
picture of life 
in UK? What 
assumptions 
are we 
making or 
past 
experiences / 
knowledge 
are we using? 
Fact or 
opinion? 
Allocate 
captions 
given. 
 
How can 
captions be 
altered to 
give fairer 
picture? 
What other 
info might 
you need?  

Generate their 
own 
appropriate 
geographical 
enquiry 
questions  
 

Write own 
diary version of 
information 
given, thinking 
about terms we 
take for 
granted eg 
PSHE, include 
fact and 
opinion. 
 

Use 
photographs of 
familiar UK 
scenes, describe 
what can be 
seen, create a 
caption that is 
factual and one 
that is opinion. 
Remember 
difference 
between fact 
and opinion. 
 



Lesson 1 
 

Learning Objective  to consolidate understanding of geographical vocabulary 
 to use an atlas to locate places studies 
 to use secondary sources including photographs 
 

Learning Outcome 
Pupils will be able to 

- generate their own appropriate geographical enquiry ques tions 
 
 

 

Starter 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Map of the world for                                 
individuals or downloaded for 
interactive whiteboard 
Atlas or access to internet 
List of African Countries 

The aim of this activity is to establish what pupils already know and to use their atlas skills. The 
African countries are randomly chosen to see with what accuracy the pupils place them. As an 
extension activity all African countries could be included. Students to individually, in pairs or as 
a class to identify quickly and mark on maps UK, Europe, Africa, and selected African countries 
from list given.   
 
 

 
Main 
Activity 
45 mins 

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Outline of Africa to begin 
a display either class or 
individual  
 
True or False Quiz 
 
 
 
 
 
 

Building on the starter the aim of this activity is for pupils to think about what they know and what 
they think about Africa. By establishing the baseline of both knowledge and attitude of the pupils, a 
clear expectation of progress is both possible and measurable.  By the end of this activity pupils will 
have compiled questions / attitudes and statements that will be challenged as the weeks pass and 
others will emerge.  There is the potential here to split the class in half or into groups, pupils can then 
present their ideas and perceptions to each other and add to the display. 
 
i) 10 minute  Brainstorm on outline of Africa what do already know about Africa use words, 
statements, ideas.  
    
ii) 15 minute Discuss what we think about Africa, emphasise need to think about attitudes and 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

facts, use words, statements, ideas. Try not to influence the attitudes and expectations but start with 
questions about climate, landscape moving on to people issues. Add onto Brainstorm sheet.  Where 
do we get these attitudes and facts from? Is this reliable information or reliable perception?  

or 
i) 10 minute Brainstorm on outline of Africa what do already know about the UK use words, 
statements, ideas.  
 
ii) 15 minute Discuss what we think about Africa, emphasise need to think about attitudes and facts, 
use words, statements, ideas. Try not to influence the attitudes and expectations but start with 
questions about climate, landscape moving on to people issues. Add onto Brainstorm sheet.  Where 
do we get these attitudes and facts from? Is this reliable information or reliable perception?  
 
iii) 15 minute Moving more specifically onto thoughts and knowledge about Ghana, reminding pupils 
Africa is the continent and Ghana a country within.  Encourage pupils to think about what they 
already know about Ghana, how do they know this, what do they think, what do we want to find out 
and how can we do it? Write categories on board to enable questions to be created. Eg Simple - 
family life, homes, leisure, employment, landscape, cities. Extended thought – economy, society, 
culture, physical landscape, infrastructure. These questions can make the basis of a display to which 
we will return as knowledge is gained to answer questions and add more.   
 
iv) 5 minute True or False Quiz – this can either be done ‘cold’ without reference materials or as a 
longer activity to enable pupils to read for information  
 

 
Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Photographs from UK either own image 
bank or downloadable generic 
photographs with captions provided 
 
Photograph information needed eg when 
were they taken, what were the 
circumstances before and after the 
photograph was taken  
 

The aim of this activity is for pupils to start to start to ask more analytical questions and 
to identify geographical issues.  By using their own captions or the captions given pupils 
to share, describe and react to photograph captions and to challenge statements with 
carefully thought through comments leading to how captions can be altered to give a 
fairer picture? What other info might you need? Suggest questions eg What happened 
before? What happened after? Who took the picture?  Where might we get that 
information? 
 Include statements from publications such as UK Lonely Planet (or similar) or Crap 
Towns. 

 



Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 
 
 

Diary extracts  The aim of this activity is to think further about how we share information and how we take certain phrases 
for granted without thinking about the meanings. Certain phrases come into common use without us 
realising, particularly school phrases. Pupils to write own version of school day or any other titles read 
today.  

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 

Photographs of UK 
downloaded or homework 
sheet downloaded or own 
resource  

The aim of this activity is to begin to look at alternative information sources and to 
always question what you see and to see what misconceptions could be given. Use the 
opportunity to talk about the difference between fact and opinion. In the people photos 
look at facial expression and body language – are we really seeing what we think we are 
seeing? Give both extremes eg concentration or very angry.  

 
 
 
 
 
 
 
 
 
 



 

What do we know about … the United Kingdom? 

 

What are our images of the United Kingdom? 
 

Select the pictures that you would like to add to your map.  Write a quick label for each picture that you select. 
 
 

Where are these countries? 
 

England Northern Ireland Scotland Wales  

 

Where are these cities? 
 

London Belfast Edinburgh Cardiff 
Manchester Liverpool Birmingham Glasgow 

Leeds Bristol Newcastle Aberdeen 
 

Add any other towns or cities that you know. 

 

Where are these geographical features? 
 

North Sea English Channel Irish Sea Atlantic Ocean 
R. Thames R. Severn R. Forth Lough Neagh 
Pennines Cumbrian Mountains Cambrian Mountains 

Grampian Mountains Greenwich Meridian 
 

Add any other geographical features that you know. 

 



 

What are our impressions of the United Kingdom? 
 

On and around the map write down anything that you know or think about the UK. 

 

What do we know about … Africa? 

 

What are our images of Africa? 
 

Select the pictures that you would like to add to your map. Write a quick label for each picture that you select. 

 

Where are these countries? 
 

Morocco Algeria Tunisia Libya Egypt Western Sahara 
Mauritania Mali Niger Chad Sudan Eritrea Djibouti 

Ethiopia Somali Republic Senegal Gambia Guinea Bissau 
Guinea Burkina Sierra Leone  Liberia Ivory Coast 

Ghana Togo Benin Nigeria Cameroon Zaire 
Central African Republic Equatorial Guinea Gabon 

Congo Uganda Kenya Rwanda Burundi Tanzania 
Angola Zambia Malawi Mozambique Zimbabwe 

Namibia Botswana Republic of South Africa 
Swaziland Lesotho Madagascar 

 

Where are these cities? 
 

Casablanca Algiers Tunis Tripoli   Cairo Addis Ababa 
Nairobi Dar es Salaam Maputo Johannesburg Durban Cape Town Luanda Kinshasa Lagos Accra 

 
 



Where are these geographical features? 
 

Mediterranean Sea Red Sea Indian Ocean Atlantic Ocean R. Nile R. Zambesi 
Orange River R. Zaire R. Niger Lake Victoria Volta Lake Sahara Desert 

Kalahari Desert Atlas Mountains Ethiopian Highlands Mt Kilimanjaro 
Tropical Rainforest Equator Tropic of Cancer Tropic of Capricorn 

Greenwich Meridian 

 

What are our impressions of Africa? 
 

On and around the map write down anything that you know or think about Africa. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  
 

Ghana is a country in the 
continent of Africa 

 
 

United Kingdom is in the 
continent of Europe 

 
 

Accra, the capital of Ghana, is 
3162 miles (5088 km) south of 
London, the capital city of the 

United Kingdom 

 
 

The Greenwich Meridian 
(Longitude 0 degrees) runs 
through Ghana and United 

Kingdom 

 
 

It takes 6 hours to fly from 
London to Accra 

 
 

Ghana and the United Kingdom  
both have a coastline on the 

Atlantic Ocean 

 
 

Ghana is bordered by 3 countries. 
Ivory Coast to the west, Burkina 
Faso to the North and Togo to 

the East 

 
Ghana has a hot tropical climate. 

In the south and north of the 
country it is hot and dry. In the 

south west and centre of the 
country it is hot wet and humid. 

 
 

Ghana lies closer to the equator 
(0 degrees latitude) than the 

United Kingdom 

 
 

Lake Volta is Ghana’s largest 
(and the worlds largest) artificial 

lake  



Ghana TRUE OR FALSE quiz 
True or False 

1. 7 million people live in Ghana  

False 17.8 m 

2. Lake Volta is the name of Ghana's (and the world's) largest artificial lake 

True 

3. Fufu is a traditional dance 

False. Fufu is a staple Ghanaian meal, which consists of cassava, yam, or plantain that has been cooked, pureed and mashed into a ball. 

4. The official language of Ghana is Portuguese 

False, it is English. 

5. The capital city of Ghana is Accra. 

True 

6. Cocoa is one of the major exports from Ghana 

True  

7. The literacy rate is 76% of women and 54% men 

False, it is 76% men and 54% women.   

8. Ghana lies on the East coast of Africa 

False, it lies on the west coast.   



Lesson 2 
Resources Diary extracts 
Ghana photographs and captions 
 

Learning 
Objectives 

Starter 
 

15 mins 

Main Activity 
 
45 mins 

Plenary 
 
15 mins 

Learning 
Outcomes 

Extension 
activities 

Assessment, 
homework 

 
Identify geographical 
questions and issues. 
 
To use secondary 
sources of evidence 
including 
photographs. 
 
To describe and 
explain the physical 
and human features 
that give rise to the 
distinctive character 
of places. 
 
To think critically 
about the concept of 
development. 
 
To use alternative 
information sources. 
 
To investigate the 
similarities and 
differences between   
localities using 
alternative 
information sources. 
 

 
Look at 
diary 
extracts 
and 
underline 
expected 
and 
unexpected 
facts, 
underline 
expected 
and 
unexpected 
opinion. 
Sort 
between 
opinion and 
fact. 

 
25 mins Look at images of Ghana and 
see what they tell us about aspects of life 
in Ghana. Use subtitles people, buildings, 
transport, human activity, weather, 
landscape, wealth.  Include some on 
environment, economy.  
20 mins Share ideas, bring out questions 
beyond the photographs, what 
happened before, what happened after, 
follow up questions as homework.  

 
Collate 
questions 
arising from 
photographs 
and diary 
extracts and use 
to inform future 
learning about 
pertinent 
geographical 
enquiry. Start 
Why? What? 
When? 
Pupils refer 
back to what 
want to find out 
about Ghana. 
Can we answer 
any questions 
yet? Are there 
more to add to 
the display?  

 
Analyse 
photographs 
of contrasting 
localities to 
identify 
similarities and 
differences in 
the quality of 
life of 
residents 
 
Generate their 
own 
appropriate 
geographical 
enquiry 
questions  

 
Using the 
photographs 
as a stimulus 
pupils use the 
Compass Rose 
Development 
framework to 
analyse 
photographs. 
Are there 
questions in 
common? 
What                    
experiences 
might people 
living in the 
two places 
have in 
common?  
Think about 
‘What is 
Development?  
for both 
communities  

 
Use various diary 
extracts describing 
situations to begin to 
answer questions 
generated in main 
activity and plenary. Can 
we begin to answer the 
question ‘What is 
Development?’ 

 



 

Lesson 2 
 

Learning Objective  to identify geographical questions and issues  
 to use secondary sources of evidence including photographs 
 to describe and explain the physical and human features that give rise to the distinctive  
 character of places  
 to think critically about the concept of ‘development’  

Learning Outcome 
Pupils will be able to  

- analyse photographs of contrasting localities to identify similarities and differences in the  
quality of life of residents 
- generate their own appropriate geographical enquiry questions  
 

 

Starter 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 

Diary extracts  
 

The aim of this activity is to begin to look at alternative information sources and to always question what you read 
irrespective of the source. Discuss the difference between fact and opinion giving examples relevant to pupils own 
lives. Using the diary extracts on line, downloaded or as a class on interactive whiteboard. Highlight expected and 
unexpected facts in different colours and be able to explain why. Highlight expected and unexpected opinion and be 
able to explain why.  

 
Main 
Activity 
45 mins 

Resources 
                                         

Teaching Points  
 

 
 
 
 
 
 
 

Bank of Ghana 
photographs downloaded 
or viewed on screen 
 
 
Diary extracts with 
corresponding 
photographs 
 

 25 mins Moving on to look at images of Ghana and see what they tell us about aspects of life in 
Ghana. Use subtitles people, buildings, transport, human activity, weather, landscape, wealth.  
Include some on environment, economy etc. Remind pupils about questions already asked and 
points raised about what photographs truly tell us, what happened before, what happened after.  
 
20 mins Share ideas, bring out questions beyond the photographs, what happened before, what 
happened after, follow up questions as homework.  
Look back to wall display to see if any of the questions which emerged from the ‘What we want to 
find out’ brainstorm are now answerable. 



Ghana photograph 
captions 

 
 

 
Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Diary extract  Collate questions and use to inform future learning about pertinent geographical enquiry. Start Why? What? When? 
Include extended thinking questions Does that imply …? Would we need to …? Does that mean…? 
Refer back to what want to find out about Ghana. Can we answer any questions yet?  
Some questions add to display others to be answered for homework with help as far as possible from Diary 
information.  

 
Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Development 
Compass Rose 
framework         

The aim of this activity is to consider the effects of differences in development on the quality of life of 
different groups of people. Using the photographs as a stimulus pupils use the Compass Rose 
Development framework (N = Natural Environment E = Economic S = Social W = Who decides? 
Political)  to analyse photographs. Are there questions in common? What are the main differences 
between their questions about the two localities? What experiences might people living in the two 
places have in common?        

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Questions generated from main 
activity and plenary OR prepared 
questions. Diary extracts.         

Pupils made need help collating questions into coherent form. Although activity is to 
use various diary extracts describing situations to begin to answer questions 
generated in main activity and plenary. Teacher to have prepared sheet available with 
more obvious questions more easily answerable from Diaries. 



Lesson 3 Resources  
Spot the Difference  
UK diaries (of pupils in class) 
Ghana diaries - Ghana photographs - Fact Opinion Scenario matching game 

Learning 
Objectives 

Starter 
 
15 mins 

Main Activity 
 
45 mins 

Plenary 
 

15 mins 

Learning Outcomes Extension activities Assessment, 
homework 

 
To appreciate how 
peoples values and 
attitudes, including 
their own affect 
contemporary 
social, economic 
and political issues 
and so clarify and 
develop their own 
values and 
attitudes about 
such issues 
 
To use secondary 
sources of 
evidence including 
photographs. 
 
To use extended 
geographical 
vocabulary. 
 
To investigate the 
similarities and 
differences 
between   localities 
using alternative 
information 
sources. 

 
Spot the 
Differenc
e- read or 
listen to 
different 
accounts 
of similar 
places or 
situations 
in UK and 
similar 
places or 
situations 
in Ghana. 
 

 
5 mins Brainstorm why 
some countries are more 
‘developed’ than others.’ 
Why do some people have 
more money, privileges, 
advantages than others in 
UK and across the world. 
 
10 mins Discuss and note 
relevance / reliability of 
using information from real 
people rather than text 
books, internet etc. What 
are the advantages and 
disadvantages of each?  
 
35 mins Using diaries 
extract information under 
headings of family, housing, 
employment, education, 
leisure, Ghana and some 
more analytical questions 
too – natural environment, 
economy, society, rural v 
urban. Use photographs 
also as evidence 

 
Game to match 
word Fact, Opinion 
or Statistic with 
scenario – 
photographs or 
words. 
Try to agree on a 
definition of 
development. 

 
Explain way it is 
difficult to agree a 
definition of 
development in a 
geographical context. 
 
Pupils to generate 
their own appropriate 
geographical enquiry 
questions. 

 
Include more 
analytical questions 
too – natural 
environment, 
economy, society. 

 
Discuss changing 
perceptions of Ghana.  

 
 



Lesson 3 
 

Learning Objective  to appreciate how people’s values and attitudes, including their own affect contemporary  
 social, economic and political issues and to clarify and develop their own values and attitudes about such issues 
 to use secondary sources including photographs 
 to use extended geographical vocabulary   

Learning Outcome 
Pupils will be able to  

explain why it is difficult to agree a definition of ‘development’ in a geographical context 
generate their own appropriate geographical enquiry questions 
 

 
Starter 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Spot the difference accounts 
of similar events from UK and 
from Ghana 

The aim of this activity is to realise that we all have a slightly different perspective on events, even 
the same event. Spot the Difference - read or listen to different accounts of similar events or places, 
UK and Ghana, underline completely the same, similarities and differences in a variety of colours. 
Discuss how may have an impact on our work as questioning geographers. Reflect on the analysis.  
What experiences might people living in the two places have in common? 
Use Ghana diaries and own descriptions of places or events – choose Ghana diaries of the same place 
or events and have pupils write own account of events and places to use for this activity.  

 
Main 
Activity 
45 mins 

Resources 
        

Teaching Points  
 

 
 
 
 
 
 
 

Diaries 
 
 
 
 
 
 
 
Photographs  

5 mins Brainstorm why some countries are more ‘developed’ than others.’ Why some people have more money, privileges, 
advantages than others in UK and across the world. 
10 mins Building on the starter the aim of this activity is for pupils to move on to thinking about and discussion 
relevance / reliability of using information from real people rather than text books, internet etc. Who writes the 
text books, internet text, build in discussion of validity of primary research and secondary research. Do some 
instant primary research as quick poll around class on family size. 
15 mins Secondary research using diaries as source extract information under headings of family, housing, 
employment, education, leisure, Ghana and some more analytical questions too – natural environment, economy, 
society. Draw attention to the fact that the diaries are written by young people from Asesewa, a small town in 
the Eastern Province. Can this information be used to generalise about the whole of Ghana?    
Use also photographs  

 



 
 

Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 

Fact, Opinion or Statistic 
matching game  

Game to match word Fact, Statistic or Opinion. Teachers could extend this activity around photographs 
and diaries to enable pupils to think about what we actually say and sweeping statements that are used.   

 
Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 

Diary extract  The aim of this activity is to think further about more analytical questions. Why are these circumstances 
the way they are today? How were they yesterday? What impact is the natural environment having, 
economy, society  

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 

Changing 
perceptions  

The aim of this activity is for pupils to realise their perceptions are changing as well as their 
knowledge improving as the lessons progress. Discuss definition of ‘perception’.  Discuss changing 
perceptions of Ghana.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 



Lesson 3 

 

 

Fact,  Opinion or Statistic  
 

Label the statements in the boxes Fact, Opinion or Statistic. There may be some statements that need more 
than one label, give reasons for your answers.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Ghana is bordered 
by 3 countries. 

Ivory Coast to the 
west, Burkina Faso 
to the North and 
Togo to the East 

 

The average life 
expectancy in the 
UK is 78 years, in 
Ghana it is 58 
years.    

Children in Ghana 
never finish 

secondary school  

The reason Ghana 
is a developing 

country is because 
many of the 

people are poor.   

People in Ghana 
can’t read.  

Only 62% of the 
rural population of 
Ghana have safe 
drinking water.  

In some areas this 
figure is less than 

27% 
 

The annual 
number of births 
in Ghana in 2002 
was 658 thousand 
and in the UK 654 

thousand.  

Ghana’s 
government 

spends 7% of its 
budget on health, 
while its payment 
of interest on its 

debt is 16% 
 

The official 
language of 

Ghana is English 

Accra, the capital 
of Ghana, is 3162 
miles (5088 km) 
south of London, 
the capital city of 

the United 
Kingdom 

 

In the UK 
education is free 
and compulsory 

therefore 
everyone can read 

People in Ghana 
only eat FuFu 

As Cocoa is one of 
the major exports 
from Ghana you 

can see it growing 
all over the 

country 

All people in the 
UK live in big 

houses. 

The reason the UK 
is a developed 
country is most 

people have 
electricity. 

The average 
annual rate of 

inflation in the UK 
between 1992 

and 2002 was 3% 
and in Ghana it 

was 26%   



Lesson 4 
Resources 
Statistic and definition sheet 
Atlases, maps, travel guides internet or print outs from web, tourism brochures, newspapers, books, 
diaries, photographs, political cartoons  

Learning 
Objectives 

Starter 
 

15 mins 

Main Activity 
 
45 mins 

Plenary 
 
15 mins 

Learning 
Outcomes 

Extension activities 

 
To think 
critically about 
the concept of 
development. 
To select and 
use secondary 
sources of 
information. 
 
To appreciate 
how places are 
linked. 
 
Use different 
types of texts 
to extract 
information 
Identify 
different 
aspects of life 
in Ghana using 
a variety of 
data. 

 
Matching 
cards of 
definition and 
statistical 
term as card 
game, on line 
or draw lines 
to link.   

 
15 mins List briefly things or people they value. 
How in your opinion can you judge how 
developed the UK is? Continue to brainstorm 
definition of development. Does the definition fit 
with own lives in UK? Should it?  
 
30 mins  
In groups using a variety of sources to find 
additional information, including photographs 
and political cartoons eg Polyp. List one fact, one 
opinion, one statistic found for each category 
from a variety of the sources adding information 
gathered to information already gleaned from 
photographs. Prepare presentation / poster of 
the groups view on development giving reasons 
for inequalities. 
  
Can questions raised from analysis of the 
photographs now be answered or reasons given? 
Ensure other questions that arose can be 
answered.  
 
 
 
 
 
 
 
 

 
Identify how UK 
consumerism is 
linked with 
developing 
countries – look 
at clothing 
labels, food 
labels for 
country of 
origin. Discuss if 
Ghanaians will  
be drinking 
coffee, chocolate 
etc  
 

 
Suggest 
relevant 
geographical 
questions for 
investigation of 
development 
issues 
 
Question and 
challenge some 
commonly held 
views about 
development 

 
Give own definition of statistical 
definitions terms. Eg meaning of 
average, per capita. Look for 
evidence in diaries and compare 
with own experiences 
  

 
 



Lesson 4 
 

Learning Objective  to think critically about the concept of development   
 to select and use secondary sources of information 
 to appreciate how places are linked 
  
 

Learning Outcome 
Pupils will be able to 

Question and challenge some commonly held views  about development 
Suggest relevant geographical questions for investigation of development issues  
 

 
Starter 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 

Resource sheet matching 
boxes of definition and 
statistical terms 

The aim of this activity is to read and understand statistical terms enabling pupils to compare statistics 
with understanding and comprehension. They should continue to ask questions particularly related to 
what the statistics really mean, what does that mean to people like them. Put into familiar terms if 
possible.  Pupils to match by colour or line boxes on sheer 

 
Main 
Activity 
45 mins 

Resources 
        

Teaching Points  
 

Literacy links 
using alternative 
sources 
 

 
 
 
 

 
 
 
 
Atlases, maps, travel guides eg Lonely Planet, 
Rough Guides, internet or print outs from web, 
tourism brochures, newspapers, books, diaries, 
downloaded examples  
 
 
Notes and questions from previous lessons as 
reference 

15 mins List briefly things or people they value. How in your opinion can you judge how 
developed the UK is? Continue to brainstorm definition of development. Does the 
definition fit with own lives in UK? Should it?  
 
30 mins  
In groups using a variety of sources to find additional information, including 
photographs and political cartoons eg Polyp. List one fact, one opinion, one statistic 
found for each category from a variety of the sources adding information gathered to 
information already gleaned from photographs. Prepare presentation / poster of the 
groups view on development giving reasons for inequalities. 
  
Can questions raised from analysis of the photographs now be answered or reasons 
given? Ensure other questions that arose can be answered.  
 



 
Plenary 
15 mins                   

Resources 
         

Teaching Points  
 

 Food labels clothing 
labels 
 

Identify how UK consumerism is linked with developing countries – look at clothing labels, food labels for 
country of origin. Discuss if Ghanaians will be drinking coffee, chocolate etc  

Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 
 

Dictionary   The aim of this activity is to think further about more analytical questions. Clarify statistical 
definitions. Meaning of average, per capita. 
Look for evidence in diaries and compare with own experiences 

 

Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Diaries 
Photographs  

The aim of this activity is to start to question commonly held views on development and to begin to ask 
pertinent questions eg how do we know this? Is this true for everyone? Who was asked? By this point it 
will be beginning to emerge that although statistics and terminology are useful they don’t tell us enough 
about real people’s lives.   Can we use the diaries as a way of ‘measuring development? List reasons for 

differences in development across the world inequalities with supporting evidence. Include how their 
actions might have an effective upon development of other countries    

 
 
 
 
 
 
 
 
 
 
 
 





 
 

Lesson 5 
Resources 
Statistics pages and framework  
Completed statistics sheets 
Plenary questions 
Homework sheet 

Learning 
Objectives 

Starter 
 

15 mins 

Main Activity 
 
45 mins 

Plenary 
 
15 mins 

Learning 
Outcomes  

Extension 
activities 

Assessment, 
homework 

 
To think 
critically 
about the 
concept of 
development. 
 
To use an 
extended 
geographical 
vocabulary. 
 
To identify 
paths/differe
nces in 
development 
within and 
between 
countries 
through the 
use and 
analysis of a 
series of 
initiatives. 
 
 

 
Introduce 
other ways of 
measuring 
development 
starting with 
MEDC’s and 
LEDC’s. 

 
Discover what the individual statistics tell by 
finding and transferring relevant statistics for 
UK and Ghana from information sheets to 
comparison framework. 
 
Discuss similarities and differences between 
UK and Ghana using statistics given. 
 
Compare and give reasons for these 
similarities and differences, referring to 
information already gathered. 
 
 
 
Do you now know more about people’s lives 
in Ghana looking at statistics or more about 
Ghana the country? Which do you prefer? 
Why? What questions can now be answered 
looking at statistics?  

 
Look at what 
different 
statistics of 
Ghana mean 
and start to 
think how they 
might be 
interrelated 
Eg Average 
income in the 
UK is about 10 
/ 100 / 1000 
times greater 
than in Ghana 
About 1% / 
10% of 
children die 
before their 5th 
birthday and 
life expectancy 
is x years lower 
than in the UK 
 
 
 
 
 

 
Explain how 
development 
occurs at 
different scales 
and in all 
localities. 
 
Identify, 
describe and 
attempt to 
explain 
patterns of 
development 
statistics with 
maps and 
diagrams. 
 
Evaluate 
usefulness of 
indicators and 
terms used. 

 
Use of other 
statistics to 
measure 
development 
to understand 
what 
‘development’ 
means. Use 
development 
indicators 
matched with 
definition in 
earlier lesson 
as starting 
point.   

 
Look at 
economic 
measurements 
further to see 
if full story is 
given. Using 
GNI / capita 
compare 
standard of 
living in UK 
and Ghana  

 



 

Lesson 5 
 

Learning Objective  to think critically about the concept of development 
 to use an extended geographical vocabulary 
 to identify paths and differences in development within countries through the use and  
analysis of a series of indicators  
   
 

Learning Outcome 
Pupils will be able to 

- explain how development occurs at different scales and in all localities  
- identify, describe and attempt to explain patterns of development statistics into maps and diagrams  
evaluate usefulness of indicators and terms used 
 

 
Starter 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

MEDC / LEDC 
sheet 

The aim of this activity is for pupils to realise and clarify more definitions. By labelling countries as MEDCs/LEDCs, First 
World/Third World, North/South, Rich/Poor, Developed/Developing/Underdeveloped or part of the Minority or 
Majority world we are categorising them according to their level of economic development. Because economies 

expand and contract a country may move from one category to another.  
Japan, South Korea, Taiwan, Singapore and Hong Kong are examples of countries that have experienced rapid 

growth in the post-war era, whereas incomes fell in the former USSR and some countries of Eastern Europe in the 
1990s.  

There are many different measures we can use to decide which category a country fits into.  As well as comparing 
incomes we can look at the structure of the economy.  Economic growth is usually associated with industrialisation 
and the decline in the importance of agriculture.  As jobs are created in industry people migrate from rural areas in 

search of higher paid work and the population becomes more urbanised.  
Introduce other ways of measuring development starting with MEDC’s and LEDC’s.  
Discuss, use examples given and reasons for terms used. The aim of this activity is to use statistics with increased 
understanding. Pupils should continue to ask questions particularly related to what the statistics really mean, what 
does that mean to people like them.   

 



 
Main 
Activity 
45 mins 

Resources 
        

Teaching Points  
 

Literacy links using 
alternative sources  

 
 
 
 
 
 

MEDC AND LEDC  
information    
 
Comparison 
framework  
 
Terminology sheet     
 
 
 

The aim of this activity is to use statistics with increased understanding. Pupils should continue to ask 
questions particularly related to what the statistics really mean, what does that mean to people like 
them.  The start of this activity should only take 10 minutes as it is essentially a copying exercise. 
Discuss similarities and differences between UK and Ghana using statistics given. Compare and give 
reasons for these similarities and differences, referring to information already gathered. 
Do you now know more about people’s lives in Ghana looking at statistics or more about Ghana the 
country. Which do you prefer? Why? What questions can now be answered looking at the statistics? 
More analysis  
Mapping statistics  

 
Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Statistic comparison 
framework         

The aim of this activity is for pupils to look at what different statistics of Ghana mean and start to think how 
they might they might be interrelated 
Eg Average income in the UK is about 10 / 100 / 1000 times greater than in Ghana 
About 1% / 10% of children die before their 5th birthday and life expectancy is 56.8 years realise and 
clarify more definitions. Pupils should explain how low average income means that many adults are unable 
to read.  
Explain that low income also leads to high under 5 mortality, and low life expectancy and access to safe 
water and sanitation.  
Discuss the explanation provided on sheet 15 for the low level of access to sanitation and then ask pupils to 
complete the other boxes. This is quite a difficult activity so pupils may need prompting about the links 
between  
-low income and low life expectancy  (e.g. poor nutrition, inadequate health care)  
-low income and lack of access to safe water (e.g. lack of infrastructure such as a water collection, 
purification and distribution network ) 
-low income and high U5MR (e.g. deaths from diarrhoea due to poor hygiene ) 
Discussing why children die of diarrhoea can take some time – don’t underestimate it! 
Find out how from diaries how young people in Ghana obtain water for her family and discuss the time and 
health implications. 



 
Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 
 

Development definitions 
and matched term   

Compare the use of other statistics to measure development to understand what 
‘development’ means. Use development indicators matched with definition in earlier lesson as 
the starting point.   

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 

Framework for 
comparison of real life 
and statistics 

The aim of this activity is to allow pupils the opportunity to realise that statistics give a limited 
picture of development. They should compare statistics from UK to see if that reflects their 
family’s situation. They should then look at economic measurements further to see if full story is 
given starting with GNI / capita to see if you can compare standard of living in UK and Ghana 
just by this alone.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Measuring Development 
 

The map below shows one way of dividing the world into More Economically Developed Countries (MEDCs) and Less Economically Developed Countries 
(LEDCs). With the exception of Australia and New Zealand there is a clear north / south split in levels of economic development, and so the terms ‘Countries 

in the North’ and ‘Countries in the South’ are also used to describe countries at different levels of economic development. 
 
 
 
 
 

 
 

 
 

 
 
 
 

 
 

 
 
 

Description of MEDCs / Countries in the North: Countries north of the line are more economically developed than countries to the south. More of their 
populations live in large towns and cities, and work in manufacturing and service industries. They produce manufactured goods and services, which they trade 
with other countries. The goods they trade with other countries tend to be priced highly by the world market. Because of this they make higher profits from 

trading with other countries, and so have more to spend on public services, like education and healthcare. Because of this the people of countries in the north 
are healthier and have easier access to education. 

Description of LEDCs / Countries in the South: Countries south of the line are less economically developed than countries to the north. More of their 
populations live in small towns and villages, and work in agriculture and farming. They produce good quality natural and agricultural products, which are traded 
or used to provide the needs of their people. The goods that are traded with other countries tend to be priced cheaply by the world market. Because of this 
they make lower profits from trading with other countries, and so have less to spend on public services, like education and healthcare. This means that the 
people of countries in the south may not be as healthy and can find it difficult to afford an education. 



Name                                                                               Date  
 
Do economic measurements tell us the full story about people’s lives? 
There are a number of other reasons why GNI per capita does not enable us to accurately compare living standards in different countries.  Read 
the following explanations and then complete the table to explain why you think that the standard of living in countries in the south such as 
Ghana would either be better or worse than suggested by GDI per capita. 
 
Complete the table below which has been started for you.  

Problems in using GNI/capita to 
compare standard of living 

In countries of the south, 
such as Ghana, are most 

people better or worse off 
than the figures suggest? 

Explanation 

Uneven distribution of income. Worse Countries of the south often have a rich elite so many people live on much less than 
the average income. (But Ghana’s income distribution is quite similar to the UK’s.) 
 

If people grow their own food 
(subsistence agriculture) or build 
their own homes they will not have 
to use their incomes to pay for food 
or housing. 

Better A lot of people in Ghana grow their own food but very few in the UK do. 

Unpaid domestic work done mainly 
by women contributes to the 
family’s standard of living without 
being paid for out of its income. 
 

  

Transactions that are paid for in 
cash do not get recorded in the 
country’s official income statistics. 
 

  

The cost of living varies from one 
country to another. In the same way 
that housing costs in London are 
more expensive than elsewhere in 
the UK, some goods and services 
are more expensive in some 
countries than in others. 

  

 



Name                                                                            Date 
 
Do economic measurements tell us the full story about people’s lives? 
 

Problems in using GNI/capita 
to compare standard of living 

In countries of the south, such 
as Ghana, are most people 

better or worse off than the 
figures suggest? 

Explanation 

Geography can make a place 
cheaper or more expensive to 
live in. A warm climate means 
that less needs to be spent on 
housing, heating and clothing 
while it is more expensive to 
provide goods and services to 
remote locations. 
 

  
 
 
 
 
 

Governments may choose to 
spend some of the country’s 
income on services that benefit 
many people such as education 
or healthcare, or on the 
repayment of debt or the 
military, which do not benefit 
many. 
 

  

Industrial production and 
transport may impose 
environmental costs on both the 
country and the rest of the 
world. 

  

High levels of crime and the 
breakdown of family values 
associated with economic 
development mean that more 
police, burglar alarms and old 
people’s homes need to be 
provided. 

  

 



Lesson 6 
Resources  

Role play instructions. 
Sheets to make into cards for plenary (with corner box to record order number). 
1 sheet per group + 1 sheet per child for homework activity.  

Learning 
Objectives 

Starter 
15 mins 

Main Activity 
45 mins 

Plenary 
15 mins 

Learning 
Outcomes 

Extension 
activities 

Assessment, 
homework 

 
To 
understand 
the ways in 
which the 
different 
statistics for 
Ghana are 
inter-related? 
 
To consider 
the effects of 
differences in 
development 
on the 
quality of life 
of different 
groups of 
people. 
 
 
 
 
 
 
 
 
 

 
Divide the class 
into groups 
and set the 
role-play 
activity. Five 
mins to create 
and then 
present role-
play. Discuss as 
a class how 
persistent 
hunger could 
affect 
educational 
and work 
performance 
and income. 
Alternative 
starter – use 
stimulus to 
create comic 
strip showing 
consequences.  

 
45 mins Brainstorm the services provided 
‘free of charge’ by the government in the 
UK. Read diaries and find out about school 
fees and who pays them. List name and 
who pays what and where. Draw attention 
to irony that in low-income countries, even 
poor people have to pay for services that 
we enjoy free of charge and encourage 
pupils to offer explanations for this. How 
does this impact on adult literacy for the 
UK and Ghana? Mention children enrolled 
in school but do not finish primary school 
impact on adult literacy if not able to 
practice numbers and reading.  

 
Make cards and 
distribute sets 
to each group 
of pupils. Ask 
them to 
arrange in 
order so that 
the cards can 
be used to 
explain the 
importance of 
improving 
access to clean 
water and 
sanitation. Get 
one group to 
present, and 
discuss as a 
class. 
Each pupil will 
need to record 
the order on 
their own sheet 
of the cards.  

 
Explain how 
development 
occurs at a 
different scale 
and in all 
localities. 
 
Describe and 
explain how 
countries are 
linked in a 
global context. 

 
Write an 
explanation of 
why people 
with a good 
education and 
healthcare are 
likely to earn 
more than 
those without. 

 
Explain why 
improvements 
in access to 
sanitation and 
clean water are 
important for 
development.  

 
 
 
 



Lesson 6 
 

Learning Objective  to consider the effects of differences in development on the quality of life of different groups of people 
  
 

Learning Outcome 
Pupils will be able to 

-  explain how development occurs at different scales and in all localities 
-  describe and explain how countries are linked in a global context 
 
 

 
Starter 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Role play  Divide the class into groups and set the role-play activity. Select groups to present their role-play to the class. 
Discuss with the class how persistent hunger could affect educational and work performance.  
       
Scenario 
        Your alarm clock fails to go off so you get up late and rush off to school without having any breakfast. Think       
        about how this will affect your performance in lessons until break when you can go and get something to eat     
        (if you have remembered to bring some money with you) 
 
        Will you be concentrating on your lesson or your stomach?  
        Do you think the person next to you might have something to eat in their bag? 
 
       Possible roles: hungry pupil, mum, teacher, other pupils in the class 
 
Explain that the Ghana government does not provide the same level of infrastructure and education and health 
services that are available in the UK. Only primary school children are entitled to “free” education but even they 
have to pay for books, stationery and uniforms.  
 
 
Alternative starter – use as a stimulus to create comic strip showing consequences. 
 

 
 



Main 
Activity 
45 mins 

Resources 
        

Teaching Points  
 

 
 
 
 
 

 
 
 
 
 

Brainstorm the services provided ‘free of charge’ by the government in the UK. List name and who pays what 
and where. Draw attention to irony that in low-income countries, even poor people have to pay for services that 
we enjoy free of charge and encourage pupils to offer explanations for this. How does this impact on adult 
literacy for the UK and Ghana?  
Explain that the Ghana government does not provide the same level of infrastructure and education and health 
services that are available in the UK. Only primary school children are entitled to “free” education but even they 
have to pay for books, stationery and uniforms.  
 
Using Diaries to find out who paid the school fees of the pupils.  Pupils should explain how low average income 
means that many adults are unable to read. Mention children enrolled in school but do not finish primary school 
impact on adult literacy if not able to practice numbers and reading.  
 
Explain that low income also leads to high under 5 mortality, and low life expectancy and access to safe water 
and sanitation.  
 

 

Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 

Sheets to make into cards for plenary 
(with corner box to record order 
number). 
1 sheet per group + 1 sheet per child 
for homework activity.  

Make cards and distribute sets to each group of pupils. Ask them to arrange in order so that 
the cards can be used to explain the importance of improving access to clean water and 
sanitation. Get one group to present, and discuss as a class. 
Each pupil will need to record the order on their own sheet of the cards  
There is not necessarily a ‘correct’ route, encourage valid reasoning of order 

 



 
Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

   Write an explanation of why people with a good education and healthcare are likely to earn more than 
those without explain the link between productivity and wages. 

Using evidence from diaries find out how they as individuals and as a country could get out of the 
situation /solve their problems. 
Relate to possible strategies for Ghana -community self-help projects 
-more effective government policies 
-assistance from development NGOs, bilateral donors (e.g. UK), multilateral donors (e.g. EU, UN) and 
loans from international financial  
institutions (e.g. World Bank) 

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

 Explain why improvements in access to sanitation and clean water are important to development.  how 
to get out of this situation. Using evidence from diaries find out how they as individuals and as a 
country could get out of the situation /solve their problems. 
Relate to possible strategies for Ghana -community self-help projects 
-more effective government policies 
-assistance from development NGOs, bilateral donors (e.g. UK), multilateral donors (e.g. EU, UN) and 
loans from international financial  
institutions (e.g. World Bank)  

 
 
 
 
 
 
 
 
 
 
 



 

Lesson 6 
Card statements 

 
1) Ghana’s government spends 7% of its budget on health, while its payment of interest on its debt is 16% (SOWC) 
 
2) 1 out of every 20 children in Ghana die before their first birthday and 1 in 10 before they are 5. (SOWC) 
 
3) Diarrhoea is one of the 5 main causes of death of children in Ghana (CSP) 
 
4) Only 22% of children who are ill with diarrhoea are treated with oral rehydration (SOWC) 
 
5) Only 62% of the rural population of Ghana have safe drinking water. (SOWC) In some areas this figure is less than 27% (CSP) 
 
6) Water from streams, dugouts and ponds is used. This leads to diarrhoea, guinea-worm infestation and bilharzias and hampers children’s 

development. (CSP) 
 
7) 25% of children in Ghana are moderately or severely underweight and 26% are stunted (much shorter than average) (SOWC) 
 
8) Almost 50% of people in Ghana live over ½ an hour from their nearest basic health facility (clinic) (CSP) 

 
9) Children, especially girls, walk long distances to fetch water every day, usually in the morning or afternoon. This may take several hours 

and affects their attendance and performance at school. (CSP) 
 
10) Only 70% of the rural population have adequate sanitation (SOWC) and some communities do not have even the most basic sanitation. 

(CSP) 
 

11) Liquid and solid waste is often disposed of unhygienically, leading to the spread of disease. (CSP) 
 
Ref: 
SOWC = SOWC 2003  
CSP = Plan Ghana’s Country Strategic Plan (CSP) for 2002-2011 
 



 

Lesson 7 
Resources 
Selection of diary extracts that relate to care of children and elderly by the extended family-
supplement with photos 
Speech bubble sheet 

Learning 
Objectives 

Starter Main Activity Plenary Learning 
Outcomes 

Extension 
activities 

Assessment, 
homework 

 
To consider 
the effects of 
development 
on the quality 
of life of 
different 
groups of 
people within 
a country and 
in different 
countries/ 
geographical 
contexts. 
 
Understand 
that income 
statistics do 
not include 
unpaid work 
which 
nevertheless 
contributes to 
standard of 
living. 
 
 
 
 
 

 
In pairs ask 
pupils to 
consider 
their own 
contribution 
to the family 
economy. 
Who pays 
for their 
family to be 
fed, clothed, 
warm and 
sheltered?  
Who does 
the 
shopping, 
cleaning, 
cooking and 
washing?  
   

 
Using diaries pupils can find references to 
students helping with subsistence 
agriculture, water collection and informal 
trading. Pupils select 2 - 6 students and 
write or complete the speech bubbles to 
explain how each contributes to their 
family’s economy.  
 
Contrast with their own contribution and 
discuss the idea that much informal 
activity does not get included in the 
statistics but does contribute to standard 
of living. Possible conclusion that it is 
difficult to make comparisons between 
two very different economies like the UK 
and Ghana using official data. 

 
Using diary 
extracts and 
photos as 
stimulus 
consider who 
cares for 
children and 
the elderly in 
the UK and 
Ghana. 
Contrast the 
extent to which 
this care is paid 
for and 
contributes to 
the economy of 
Ghana and the 
UK. 
Are we as much 
better off than 
Ghanaians as 
the statistics 
suggest? 
 

 
Describe and 
explain what 
development 
might mean to 
different 
groups of 
people within a 
country and for 
producers and 
consumers in 
countries at 
different states 
of 
development 

 
What aspects 
of our affluent 
life-styles such 
as noise from 
planes, reduces 
our standard of 
living rather 
than improving 
it? 

 
Discuss how 
the high level 
of car 
ownership in 
the UK helps 
make our lives 
both better 
and worse. 
Pupils may 
want to talk to 
older people to 
get a view 
about the way 
of life before.   

 
 



Lesson 7 
 

Learning Objective  to consider the effects of development on the quality of life of different groups of people within  
 a country and in different countries / geographical contexts 
 
 

Learning Outcome 
Pupils will be able to 

- describe and explain what development might mean to different groups of people within a country  
and for producers and consumers in countries at different states of development 
 

 
Starter 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 

 The aim of this activity is to consider other factors rather than earned income which add to the economy and / or 
quality of life of a family in UK and Ghana. In pairs pupils consider and discuss their own contribution to the family 
economy. Who pays for their family to be fed, clothed, warm and sheltered? Who does the shopping, cleaning, 
cooking and washing?   

 

Main 
Activity 
45 mins 

Resources 
        

Teaching Points  
 

Literacy links 
using alternative 
sources 

 
 
 
 
 
 

Selection of diary extracts that relate to 
care of children and elderly by the 
extended family-supplement with 
photos 
 
 
 
 

Even though many Ghanaians may not work in the formal economy, nearly all the 
family, including children, take part in productive activity, which contributes to their 
standard of living.  
 
In diaries pupils can find references to students helping with subsistence agriculture, 
water collection and informal trading. Pupils select 2 students and complete the 
speech bubbles to explain how each contributes to their family’s economy.  
Contrast with their own contribution and discuss the idea that much informal activity 
does not get included in the statistics but does contribute to standard of living. 
Possible conclusion that it is difficult to make comparisons between two very 
different economies like the UK and Ghana using official data. 
 

 



Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 

 The aim of this activity is for pupils to use diary extracts and photos as stimulus consider who cares for children and 
the elderly in the UK and Ghana. Contrast the extent to which this care is paid for and contributes to the economy 
of Ghana and the UK. 
Are we as much better off than Ghanaians as the statistics suggest? 

 

Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 

 What aspects of our affluent life-styles such as noise from planes, reduces our standard of living 
rather than improving it?  

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 

Framework for comparison of 
real life and statistics 

Discuss how the high level of car ownership in the UK helps make our lives both 
better and worse. Pupils may want to talk to older people to get a view of life 
before. 

 
 

 
 
 
 
 
 
 
 
 
 
 



 

Lesson 8 
Resources 
Salary sheet for starter 
Selection of diary extracts that relate to care of children and elderly by the extended family-supplement 
with photos  
Speech bubble sheet 

Learning 
Objectives 

Starter Main Activity Plenary Learning 
Outcomes 

Extension 
activities 

Assessment, 
homework 

 
Understand that 
income statistics 
do not include 
unpaid work 
which 
nevertheless 
contributes to 
standard of 
living. 
To appreciate 
how places are 
linked. 
To consider the 
factors and 
processes 
including 
interdependence 
of countries that 
influence 
development or 
lack of 
development.  

 
Look at table 
to show the 
salaries of all 
the 
employees in 
a UK 
supermarket. 
The average 
salary is 
£12,286, 
but no-one 
in the store 
earns the 
average.  
Place ticks in 
columns 3-6 
to show who 
earns closest 
to the 
average, and 
above and 
below 
average. 
 
 

 
If each member of your family earned 50 pence 
a day how much would your family have to live 
on each week?  Think of how you would meet all 
your needs on this amount. How much would 
you have if just the current earners were taken 
into account?   Fortunately people in Ghana do 
not have to worry about keeping themselves 
warm and may meet some of their needs 
without spending any money.  
 
Read diaries and find examples of families who 
meet some of their needs without using their 
income, by growing their own food (subsistence 
agriculture) and collecting water.  Then find 
examples of people who earn money by trading 
(informal employment) rather than being in paid 
employment.  This income is difficult to measure 
and may not be included in official statistics.  Do 
these activities make people better or worse off 
than the statistics indicate? 
 
 

 
Think of goods 
or services that 
you or your 
family buy. How 
could these be 
produced by 
your family or 
community? For 
example you 
could grow 
vegetables if you 
have a garden or 
a group of 
families could 
share child care 
What would be 
the advantages 
and 
disadvantages? 
 

 
Suggest 
reasons for 
differences in 
development at 
different scales 
and in different 
contexts 

 
Discuss 
‘purchasing 
power.’ In all 
countries there 
are those with 
more 
purchasing 
power than 
others. Look at 
diaries to see 
what 
purchasing 
power young 
Ghanaians have 
and compare to 
your own. Look 
for attitudinal 
references to 
being cool and 
buying smart 
clothes! 

 
What is cool, 
desirable, 
necessary? 
What makes 
you fit in with 
your peers? 
Does it make 
you happy 
when you 
conform? How 
does it make 
you feel when 
you don’t?  
 
Discuss the 
difference 
between needs 
and wants? 

 
 
 
 



Lesson 8 
 

Learning Objective  to appreciate how places are linked 
 to consider the factors / processes including interdependence of countries that define of countries  
 that influence development or lack of development   

Learning Outcome 
Pupils will be able to  

- suggest reasons for differences in development at different scales and in different contexts 

 

Starter 
15 mins                   

Resources 
         

Teaching Points  
 

 
 
 
 
 
 
 

Salary sheet The aim of this activity is to think of own experiences to empathise with and understand family life in Ghana in main 
activity.  Per capita income is one of the most frequently used indicators of a country’s standard of living.  But it is not 
always a good guide to how most people live. 
 
The table shows the salaries of all the employees in a UK supermarket. The average salary is £12,286, but no-one in 
the store earns the average.  Place ticks in columns 3-6 to show who earns closest to the average, and above and 
below average. 
As will be worked out, the average salary is not the amount that most people earn.  Most employees earn less than 
average. The average is high because the manager and deputy manager earn much more than the others.  If the 
manager was given a £10,000 pay rise the average salary would rise to £13,714.  Think about who would benefit 
from this rise in the average salary in the store. 
It is the same in a country - the income of rich people will push up the average without improving the standard of 
living of most people.  If incomes are very unevenly distributed a lot of people will be living on less than the average. 
In 2001 per capita income in Ghana was $290.  How much is this per day?  
If income in Ghana was evenly distributed so that everyone earned the same amount, each person would 
have less than $1 a day to live on.  In fact the richest 20% earn 5 times as much as the poorest 20%, so 
many people have less than the average to live on.  

Main 
Activity 
45 mins 

Resources 
        

Teaching Points  
 

Literacy links using 
alternative sources  

 
 

 
 
 

If you each had 50 pence a day how much would your family have to live on each week?  Think of how you would 
meet all your needs on this amount.  Fortunately people in Ghana do not have to worry about keeping themselves 
warm and may meet some of their needs without spending any money.  
 



 
 
 
 

Read diaries and find examples of families who meet some of their needs without using their income, by growing their 
own food (subsistence agriculture) and collecting water.  Then find examples of people who earn money by trading 
(informal employment) rather than being in paid employment.  This income is difficult to measure and may not be 
included in official statistics.  Do these activities make people better or worse off than the statistics indicate? 
 

 
Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 

 Think of goods or services that you or your family buy. How could these be produced by your family or community? 
For example you could grow vegetables if you have a garden or a group of families could share child care 
What would be the advantages and disadvantages?  

 
Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 

Diaries Discuss ‘purchasing power.’ In all countries there are those with more purchasing power than others. Look at diaries 
to see what purchasing power young Ghanaians have and compare to your own. Look for attitudinal references to 
being cool and buying smart clothes!  

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 
 
 

 What is cool, desirable, necessary? What makes you fit in with your peers? Does it make you happy when 
you conform? How does it make you feel when you don’t?  
 
Discuss the difference between needs and wants?  

 
 
 
 
 
 
 
 



Lesson 8 
Per capita income is one of the most frequently used indicators of a country’s standard of living.  But it is not always a good guide to how most people live. 
 
The table below shows the salaries of all the employees in a UK supermarket. The average salary is £12,286, but no one in the store earns the average.  Place 
ticks in columns 3-6 to show who earns closest to the average, and above and below average. 
 

Salaries of the full-time employees of a supermarket in the UK 

Job Title Salary  
£ 

Employee earning 
closest to average 

salary 

Employees earning 
above average  

Employees earning below average 

Manager    25,000     
Deputy Manager    17,000     
Supervisor    10,500     
Supervisor       9,500     
Checkout Operator       8,500     
Shop floor Worker       8,500     
Shop floor Worker       7,000     
 
Total Salaries  

 
86,000 

   

 
Average Salary 

 
12,286 

   

 
As you have worked out, the average salary is not the amount that most people earn.  Most employees earn less than average. The average is high because the 
manager and deputy manager earn much more than the others.  If the manager was given a £10,000 pay rise the average salary would rise to £13,714.   
Think about who would benefit from this rise in the average salary in the store. 
 
It is the same in a country - the income of rich people will push up the average without improving the standard of living of most people.  If incomes are very 
unevenly distributed a lot of people will be living on less than the average. 
 
In 2001 per capita income in Ghana was $290.  How much is this per day?  
 
If income in Ghana were evenly distributed so that everyone earned the same amount, each person would have less than $1 a day to live on.  In fact the richest 
20% earn 5 times as much as the poorest 20%, so many people have less than the average to live on.  



 

Lesson 9 
 

Resources 
UK photographs 
Ghana photographs 
National and local newspapers  
Magazine articles  
Internet  

Learning 
Objectives 

Starter 
5 mins 

Main Activity 
45 mins 

Plenary Learning 
Outcomes 

Extension 
activities 

Assessment, 
homework 

 
To explore the 
idea of 
sustainable 
development and 
recognise its 
implications for 
people, places 
and environments 
and for their own 
lives 
    
 

 
Discuss the 
term quality 
of life. How 
do we 
measure it as 
an individual, 
a family, a 
community, 
the UK, 
developing 
countries? 
Create a 
quality of life 
index using 
own criteria.  
    

 
5 mins  
Discuss the statement ‘Sustainable development 
is about improving peoples lives.’ 
30 mins 
3 small group activities all leading to 
identification of ‘action’ to be presented to the 
group as a poster and justified as a ’call to 
action’ or talk to draw attention to issues  

i) Draw mind maps of local area listing 
good / poor provision of services, 
land use, use of natural resources to 
identify a local UK issue which 
could improve people’s lives  

ii) Identify local Asesewa (Ghana) 
issues using photographs, diaries, 
internet  

iii) Research – international, national,     
             local ‘environmental issues’ using    
             secondary sources including  
             photographs  

 
 

 
How do all these 
projects link up 
at a national, 
international 
scale – talk 
about 
interdependency 
and implications 
for the future  

 
to reflect upon 
how their 
actions might 
help or hinder 
development in 
other countries 
 
to select and 
justify possible 
actions to 
reduce 
inequalities on 
a global scale 
and present 
them clearly in 
speaking and 
writing 
 
 

 
Explore waste 
management in 
different 
countries – 
refuse, reuse, 
recycle, - 
pros / cons of 
waste dumps, 
landfill, local 
authority 
recycling – 
where does it 
go, what is it 
used for – what 
other countries 
waste do we 
allow to be 
dumped in the 
UK, what do we 
dump in other 
countries?  

 
Letter to local 
media about 
local issue or 
national media 
about national / 
international 
issues 

 
 
 
 
 
 
 



Lesson 9 
N.B This lesson could be the starting point for the unit, identifying development issues within the pupils local area. It would also allow for on going 
cross curricular work through the term. 
      

Learning Objective   to explore the idea of sustainable development and recognise its implications for people, places and 
environments and for their own lives 
    
 

Learning Outcome 
Pupils will be able to 

 

reflect upon how their actions might help or hinder development in other countries 
select and justify possible actions to reduce inequalities on a global scale and present them clearly in speaking 
and writing 

 
Starter 
15 mins               

Resources 
         

Teaching Points  
 

 
 

 Discuss the term quality of life. How do we measure it as individuals, family, community, UK, developing countries? 
Create a quality of life index using own criteria. 
Sustainable Development is about ensuring a better quality of life for everyone and generations to come.     

Main 
Activity 

 

Resources 
        

Teaching Points  
 

 
 
 
 

UK photos 
Ghana photos 
National and local 
newspapers  
Magazine articles  
Internet  

The aim of this activity is to begin to understand that sustainable development is about improving peoples lives 
and that it is the responsibility of all of us to contribute to local improvements and these in turn have implications 
for national / international improvements.  
The 3 small group activities could be done by the whole class or could be extended well beyond this hour session. 
Ideally issues would be identified, action agreed with a ‘plan of action’ drawn with measurable or accountable 
results. This of course does not all happen overnight so would need to be an ‘ongoing’ part of the course. 
The Ghana photographs have obvious themes of the waste dump, open sanitation. There are corresponding diary 
entries describing the situation. The population of Asesewa have only been Iiving in that area since the late sixties 
when they were moved from their home area for the construction of the Akosombo Dam. There is a lot of detail 
about the controversial movement of people on the internet.  
http://www.ghanaweb.com/GhanaHomePage/history/akosombo_dam. 
 

 



Plenary 
15 mins                  

Resources 
         

Teaching Points  
 

 
 
 
 
 

The Ecologist 
magazine / 
website 

The aim of this activity is to start to realise ho w all our lives are interconnected and the actions of people in one 
place can affect the lives of people in other places.  Talk about interdependency not just in terms of trade but in 
term of use of natural resources eg Deforestation versus reforestation Why in some parts of the UK are trees being 
cut down as part of an ecology project yet in other parts of the world trees are no longer or at a being cut down 
and implications for the future.   

 

Extension 
Activities  

Resources 
         

Teaching Points  
 

 
 
 

 The aim of this activity is to understand that political decisions are made without the public knowing the full 
picture.  Exploring the waste management issue in different countries will enable students to geographical 
questions but also see how interrelated the issue of waste, exploitation, political power can be and to look for 
answers for the future. 

 
Homework / 
Assessment 
                  

Resources 
         

Teaching Points  
 

 
 

 Letter to local media about local issue or national media about national / international issues  

 
 

 
 


